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The purpose of "English Methods" is to familiarize future Language Arts teachers with both the practical

and theoretical aspects of their discipline as applied to the classroom experiences they will encounter as

English teachers.  The theoretical and practical framework into which all activities are set is provided by

the NCTE Guidelines for the Preparation of Teachers of English Language Arts (see
http://www1.ncte.org/store/books/middle/126639.htm).  To accomplish this purpose and to facilitate
students' becoming reflective problem solvers as prescribed by the TARPS theme, students will
participate in a variety of active learning experiences; in the process, students will accomplish
the following Intended Outcomes:

1)      
Mastery of current pedagogy and methods for developing student reading skills, teaching literature, and developing student oral, written language and critical thinking skills, including process writing, computer drafting, design and use of classroom webpages, webquests, PowerPoint lessons, a variety of collaborative and cooperative learning strategies, reading/writing work-shopping techniques, mind-based learning strategies, and appropriate "questioning" techniques for teaching Language Arts); NCTE 2.4, 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, 4.1, 4.2, 4.3, 4.4, 4.5, 4.6, 4.7, 4.8, 4.9, 4.10;  WVPTS 1B, 1D, 3C, 3D; INTASC 1, 3, 4, 7; NETS-T 1A, 2A&D, 3A&D, 4D, 5C
2)
Understanding and applying a knowledge of language development and how students make meaning of text and respond to a wide range of literature at different developmental stages and from different ethnic backgrounds, as well as understanding levels of language usage and dialects; NCTE 2.2, 2.5, 3.5, 4.4, 4.7;  WVPTS 1A, 2A, 3A; NTASC 2, 3
3)
Mastery of techniques in classroom management, constructing lesson plans, utilizing the technology and technological resources available to L/A teachers, and constructing evaluative and assessment tools;  NCTE 3.6.3, 4.10; WVPTS 1C, 1.D, 1E, 2B, 2C, 2.D, 2E, 2F, 3B, 3F; NTASC 5; NETS-T 1A, 2A&D, 3A&D, 4D, 5C
4)
Understanding of the significant developmental stages and physiological processes of adolescence, utilizing appropriate methods and teaching strategies as noted above, as well as new findings of mind-based learning strategies; WVPTS 2A; NTASC 3
5)
Understanding of student exceptionalities and how these impact specifically the L/A teacher;   NCTE 4.4; INTASC 3
6)
Exploration of ethnic, diversity, and gender issues, relevant to a multicultural world and the teaching of English across disciplines; NCTE 2.6, 4.4, 4.3
7)
Observation of master teacher presentations (by individuals noted for their teaching effectiveness in the field) and evaluate/discuss the approaches and techniques they espouse;

8)
Examination of schools of literary criticism and pedagogical and research literature in those journals and texts devoted to improving the quality of the teaching English Language Arts in secondary and middle schools; NCTE 3.7
9)     
Preparation of teaching unit and presentation of a lesson from the unit in the field 


component associated with the Methods course; NCTE 2.1, 2.2, 2.4, 2.5, 2.6, 3.1, 3.2, 4.2, 


4.5, 4.6, 4.7, 4.8, 4.9, 4.10; WVPTS 2B, 2C, 2D, 2E, 2F, 3A, 2B, 3C, 3D, 3E, 3F; NTASC 1, 4, 5, 


6, 7, 8, 9, 10; NETS-T 2A
10)        Proficiency in the selection, evaluation, and use of print and non-print media and technology

in contemporary culture as applied to the LA classroom. NCTE 3.6; NETS-T 1A, 2A&D, 3A&D, 4D, 5C
Frank Smith's Reading without Nonsense will provide an understanding of the mental 
processes utilized when processing language and verbal information.  Mentoring and modeling will be 
provided by the Methods instructor, guest Master Teachers, case studies from Nancie Atwell’s In 
the Middle and Side By Side, and from Peter Elbow’s What Is English?  
Two important goals of the course are the integration of practice and theory and the infusion of the Shepherd University Teacher Education philosophy, theme, and three strands threaded through the Program:  diversity and social justice, student exceptionalities, and technology.  The so-called many "functions" of the English teacher—as media and technology expert, as instructor of oral and written language skills, as teacher of literature, as communicator of arts and humanities subject matter, and, most important, as facilitator of student empowerment through the acquisition of knowledge and literacy skills—are in reality a single function: that of humanist in an increasingly complex mechanistic, scientific, and specialized global stage.  Integration of all areas of the field of English (including written and oral components) and recognition of the inherent humanistic nature of literature and language as a reflection of cultural diversity and philosophic, social, and historical heritage will be reflected in the student-prepared instructional units and public school lessons presented toward the end of the course.
TEXT, MATERIALS, REQUIREMENTS:  Tchudi and Mitchell, Explorations in the Teaching of English, 4th edition, Harper & Row; Nancie Atwell, In the Middle: Writing, Reading, and Learning with Adolescents, 2nd edition, Heinemann; Holman and Harmon’s Handbook to Literature, Macmillan (required for ENGL 310/311); Frank Smith’s Reading Without Nonsense, Teachers College Press; Edward Hallowell’ s Delivered from Distraction: Getting the Most Out of Life with Attention Deficit Disorder, Ballantine, 2006; Membership in NCTE (including a subscription to the English Journal or another professional journal; see NCTE website).  All English LA candidates are required to purchase the TK20 program for the purpose of assessment and data collecting.
EVALUATION:  All students will complete a number of daily assignments, including one-page, computer-drafted critical abstracts of pedagogical/scholarly articles, as well as a number of written responses to case studies and other daily assignments, activities, special projects, including class and WebCT bulletin board participation (1/10).   The Methods pedagogy and course exam will count 2/10, while the usage/grammar/literacy exam will count 1/10 and the Philosophy of Teaching Literacy and Language will count 1/10.  A classroom webpage (1/10), PowerPoint with Interpretive Reading presentation (1/10), and webquest included in the unit (1/10), will also be required. A fully developed and detailed instructional unit will be created (2/10), with one lesson from that unit presented in a LA classroom as part of the practicum experience in EDUC 370/443 (evaluated by the English ST 76 Student Teaching Form, aligned with NCTE Standards).  Any make-up work will be allowed only if absences are excused; students should contact the professor by phone or email or leave a message with the English Department secretary in advance of an absence.  No texting or cell phone use is allowed in the class. TARDIES are not advised, as they interrupt class discussion, disturbing both professor and students.  Students are required to have a computer account at Shepherd and will receive most assignments via Sakai web postings.  See Course Calendar below for assignments, all of which are specifically aligned with NCTE Standards.
The English Education Program at Shepherd University has been developed and implemented according to National Council of Teachers of English Standards.  These standards inform all aspects of the program, as well as assignments and learning activities in Methods of Teaching English. TE Candidates should be mindful of these standards as they complete assignments, conclude their work in the program, and complete their portfolios which highlight activities that address the standards.
	NCTE STANDARDS 

	1.0  Structure of the Basic Program

Candidates follow a specific curriculum and are expected to meet appropriate performance assessments for pre-service English language arts teachers.

	2.0  Attitudes for English Language Arts
Through modeling, advisement, instruction, field experiences, assessment of performance, and 

involvement in professional organizations, candidates adopt and strengthen professional attitudes  needed by English language arts teachers.

2.1 Candidates create an inclusive and supportive learning environment in which all students can engage in learning.



	2.2 Candidates use ELA to help their students become familiar with their own and others’ cultures.



	2.3 Candidates demonstrate reflective practice, involvement in professional organizations, and collaboration with both faculty and other candidates.

	2.4 Candidates use practices designed to assist students in developing habits of critical thinking and judgment.

	2.5 Candidates make meaningful connections between the ELA curriculum and developments in culture, society, and education.



	2.6 Candidates engage their students in activities that demonstrate the role of arts and humanities in learning

	3.0  Knowledge of English Language Arts

Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print 

and non-print media; technology; and research theory and findings.

3.1 Candidates demonstrate knowledge of, and skills in the use of, the English language.



	3.2  Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.

	3.3  Candidates demonstrate their knowledge of reading processes.

	3.4  Candidates demonstrate knowledge of different composing processes.

	3.5  Candidates demonstrate knowledge of, and uses for, an extensive range of literature.

	3.6  Candidates demonstrate knowledge of the range and influence of print and non-print media and technology in contemporary culture.

	3.7  Candidates demonstrate knowledge of research theory and findings in English language arts.

	4.0  Pedagogy for English Language Arts
Candidates acquire and demonstrate the dispositions and skills needed to integrate knowledge of 

English language arts, students, and teaching.
4.1  Candidates examine and select resources for instruction such as textbooks, other print materials, videos, films, records, and software, appropriate for supporting the teaching of English language arts.



	4.2  Candidates align curriculum goals and teaching strategies with the organization of classroom environments and learning experiences to promote whole-class, small-group, and individual work.

	4.3  Candidates integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students.



	4.4  Candidates create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability.

	4.5  Candidates engage students often in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms.

	4.6  Candidates engage students in critical analysis of different media and communications technologies.



	4.7  Candidates engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

	4.8  Candidates engage students in making meaning of texts through personal response.

	4.9  Candidates demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and non-print texts.

	4.10  Candidates integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.


Additionally, the Department of English and Modern Languages, as represented on the PEU Council, embraces the Interstate New Teacher Assessment and Support Consortium (see INTAS standards at the end of calendar) and ISTE National Educational Technology Standards (NETS-T) Performance Indicators for Teachers (see NETS-T standards at the end of calendar).  The assignments below that reflect NCTE, NETS-T, and INTASC Standards are so noted.  
METHODS OF TEACHING ENGLISH PRIVATE 
ASSIGNMENTS CALENDAR, SPRING 2011
*Assignments may be adjusted on calendar as needed.  E-mail instructor if you will be out of class: sshurbut@shepherd.edu; make-up work is allowed only if absence is excused.  The course webpage is located on Sakai for all assignments.
January 12: Introduction

Syllabus, Bibliography, Unit Projects, NCTE Guidelines for Teacher Preparation (see online @ Sakai prior to August 21 class discussion), Introductions @ Sakai Teacher’s Lounge (Discussion Room)

 1/19 Assignments: Check Sakai for assignment specifics; read selections from Hallowell’s Delivered from Distraction: Getting the Most Out of Life with ADD (chs. 1, 2, 6, 8, 11, 14, 16, 17, 18, 25, 27, Appendix A) ; read "Misreading Dyslexia"; “Dyslexia and the New Science of Reading”; read "Scott's Gift"; write a single one-page response to the two articles and case study; write a one-two page essay on A Memorable Teacher (use MLA manuscript style); obtain NCTE membership at NCTE website, www.ncte.org.  NCTE Standards  2.1, 2.3, 4.4 ; INTASC 1, 2, 3, 4, 5, 7, 8
January 19: Exceptionalities
Discussion of Hallowell’s Delivered from Distraction and Exceptionalities in the Classroom

1/26 Assignments: Review the assessment evaluation and download Period Outlines from 421 Course Page for those American and British Literary periods in which you need to strengthen your knowledge base; read Nancie Atwell's “The Thoughtful Practitioner” (on-line @ Sakai); Tchudi's "A Documentary History of Teaching the English Language Arts"(1-34); Four Case Studies for Exceptionalities Diagnosis and Response; Review Abstract: Your Choice—Exceptional Child. Check Sakai for “As You Read” or to post your thoughts. NCTE Standards 2.1, 2.5, 4.4; INTASC 1,2,3,4,5,7,8

NCTE Guidelines and English Education Competency Exam Pre-Test NCTE


 Standards 3.1, 3.2, 3.5
January 26: Teaching English in American Schools Today and What Is English?

Discussion of the “Thoughtful Practitioner” and “Teaching English Today”

2/2 Assignments:  Read Tchudi’s "Exploring and Teaching the English Language Arts" (36-65); “The Integrated Curriculum" (67-91); "Creating Instructional Units" (92-116); check Sakai assignment link and post your thoughts.  NCTE Standards 2.1, 2.2, 2.4,2.5, 2.6, 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, 3.7, 4.1, 4.2, 4.3, 4.4, 4.10;  INTASC 1, 2, 3, 4, 5, 6, 7, 8, 9, 10

Read Gurian's "Biology of Boyhood"; “Gray Matters”; “Girls, Boys, and Autism.” Check Sakai and post your thoughts.  NCTE Standards 2.1, 3.3, 4.4; INTASC 1, 2, 3, 7
February 2:  “Making the Best of Adolescence: Gray Matters, the Teen Brain, and 

Brain-
Based Learning” and “Language, Experience, Cultural Diversity, and Gender Issues in the Language Arts Classroom”

Discussion of Gurian’s “Biology of Boyhood,”  “Gray Matters,” and “Autism”


Discussion of The Integrated Curriculum and Creating Instructional Units



Determine a subject and plan for your unit; see Unit Assignment.


2/9 Assignments: Abstract: Your Choice—Gender Issue in the LA Classroom or Brain-Based Learning; NCTE Guidelines for Non-Sexist Language; check Sakai assignment link and you’re your thoughts.  Post on Sakai your unit topic, grade level, and preliminary ideas for unit.  NCTE Standards 2.1, 3.3, 4.4; INTASC 3


Read Tchudi’s "Classroom Talk, Drama, Performance" (314-337); Write one-page Case Study Response: Student-Centered Teaching (Lunsford, Avery, and Shea); read Tchudi’s "Teaching Writing" (241-270) and "Writing for the Here and Now” (271-293).  Check Sakai and post your thoughts. NCTE Standards 2.6, 3.1, 3.2, 3.4, 4.7; INTASC 1,6,7
February 9:  Learning-Centered/Student-Centered Teaching and Creating A

Classroom Community through Diversity in the L/A Class
2/16 Assignments: Read Atwell’s "Learning How to Teach Writing" (3-26); select and prepare oral interpretation performance, enhanced with PowerPoint introduction.  NCTE Standards 3.1, 3.2, 3.4, 3.6, 4.7; INTASC 6, 7

Check Sakai assignment link and post your thoughts; Read Tchudi’s "Exploring Language" (294); Read Herndon’s "Setting Standards of Usage" and "Dialects of American English"; Grammar/Mechanics Pretest; Grammar Review. NCTE Standards 3.1, 4.7; INTASC 6
February 16:   Exploring Language: Levels of Usage and English Grammar

Discussion of Tchudi, Atwell, and Herndon. NCTE Standards 3.1, 4.7; INTASC 6


Oral English and Drama in the Classroom
             Student Oral Interpretation Performances and PowerPoint presentations. NCTE 3.6, 4.3; 


INTASC 6; NETS-T 1, 2, 3

2/23 Assignment: Pedagogy Abstract: Your Choice—Teaching Writing; Check Sakai assignment link and post your thoughts. NCTE Standards 3.1, 3.2, 3.4; INTASC 6
February 23: Grammar/Mechanics Post-Test
3/2 Assignment: Essay: Philosophy of Teaching Language and Literacy (See Rubric and Assignment on Sakai)  Check Sakai assignment link and post your thoughts. NCTE Standards 3.1, 3.2, 3.4, 4.2, 4.7; INTASC 6, 7; NETS-T 1, 2, 3, 4


Read Tchudi’s "Language: A Mass Medium" (338-358).  Check Sakai assignment links and bulletin board. NCTE Standards 3.6, 4.1, 4.5, 4.6; INTASC 7; NETS-T 1, 2, 3, 4, 5
March 2:  Exploring Language, Student Literacy, and Technology


 Discussion of Teaching Writing and Literacy.
3/9 Assignment: Read Tchudi’s "Engagement with Literature" (153-181), "Literature and the Young Adult" (182-212), and "Organizing to Teach Literature" (214-240); check Sakai assignment link and post your thoughts.  Post on Sakai your finalized unit topic, grade level, time-line, and specific objectives; review unit instructions on Sakai. NCTE Standards 2.1, 2.5, 3.5, 4.1, 4.9; INTASC 1, 2, 3, 4, 5, 6, 7
March 9:   Collaborative Learning in the English Classroom, Composition 


Checklists and Response Sheets


3/30 Assignments: Review Abstract: Your Choice—Collaborative Learning Strategies; Case Study Response: "An Interactive Literature-Writing Class."  Read Frank Smith's Reading without Nonsense (“Making Sense of Reading,” “Reading—From Behind the Eyes” and “Problems and Possibilities of Memory”—1-41).   Check Sakai assignment link and post your thoughts. NCTE Standards 3.3, 3.5, 4.1, 4.2, 4.8, 4.9; INTASC 1, 4, 7
March 23:  Master Teacher Presentation: In the Trenches with Dave Hoffman
March 30: Teaching Students to Read and Respond to Literature

Discussion of the Tchudi and Smith assignments.

4/6 Assignments:; Read Atwell’s "Learning How to Teach Reading" (27-50) and "Writing and Reading Workshop" (87-262).   Review Abstract: Your Choice—Cultural Diversity and Teaching Literature to Adolescents.  Check Sakai assignment link and post your thoughts. NCTE Standards 3.3, 3.5, 4.1, 4.2, 4.8, 4.9; INTASC 1, 2, 3, 4, 5, 7
April 6: Engaging Students: the Integrated L/A Workshop

Discussion of Atwell assignment.
 


4/13 Assignment:  Read Hemingway’s “Hills Like White Elephants.”  Use Holman & Harmon in order to understand and apply the following critical approaches to the study of literature: Archetypal, Deconstruction, Feminist, Marxist, New Criticism, Reader-Response, and Semiotics; Review Abstract: Your Choice—Critical Interpretation of Literature (select your literary essay from the MLA Online Index).  Choose an article that is appropriate for any of your current English literature classes where you must research and write a critical paper; determine the critical approach or combination thereof utilized in the essay, as you write your abstract. NCTE Standards 2.4, 3.5, 3.7, 4.2, 4.5; INTASC 1,4,5


Continue developing your instructional unit.  Review Abstract: Your Choice—Using Technology in the English Classroom.  Meet in Knutti 206 for class next Tuesday. NCTE Standards 2.4, 3.5, 3.7, 4.2, 4.5, 3.6, 4.6; INTASC 7; NETS-T 1, 2, 3, 4, 5, 6


Read Atwell’s “Finding Poetry Everywhere” (415).

   April 13:  Schools of Criticism and Critical Approaches: the Scholar/Teacher 


“The Art of Teaching Prose and Poetry” and Quiz on Critical Approaches


4/20 Assignment:  Continue developing your instructional unit.  Review Abstract: Your Choice—Classroom Management.  Check Sakai for assignment link and post your thoughts.  NCTE Standards 2.1, 4.2, 4.4;  INTASC 7; NETS-T 1, 2, 3, 4, 5


Read Tchudi’s "Creating Classroom Community" (117-151). Read Tchudi’s “Assessment, Evaluation, and Grading" (360-384) and Atwell’s "Valuing and Evaluating" (299-329).    Check Sakai for assignment link and post your thoughts. NCTE Standards 2.1, 2.2, 4.2; INTASC 7; NETS-T 1, 2, 3, 4, 5

Read “Diary of a Rookie Teacher,” Peter Elbow's "What Is English,"  "Concluding Word: About Teachers and Conditions for Teaching,” and Atwell' s "Taking Care of Business” (455) NCTE Standards 2.1, 2.6, 4.3, INTASC 9, 10
April 20: Assessment and Evaluation in the English Class


Classroom Management and Academic Integrity

4/27 Assignment:  Prepare for Methods Exam and write 1-2 page essay on your “Philosophy of Academic Honesty.”   Check Sakai for assignment link and post your thoughts.  NCTE Standard 4.5; INTASC 9, 10
 NCTE Standard 4.10; INTASC 8; NETS-T 2

April 27 Methods Exam:
Presentation of Unit Lesson in Public School Classroom: Candidates should be mindful of time constrictions, both for themselves and for the Methods instructor’s, planning their units as early as possible so that a date for their lesson demonstration in their field placements can be determined and coordinated with the Methods instructor. The ST76 Evaluation form used in Student Teaching will be used for the classroom visitation. NCTE Standards 2.1, 2.2, 2.4, 2.5, 2.6, 
3.1, 3.2, 3.6, 3.7, 4.1, 4.2, 4.3, 4.4, 4.5, 4.6, 4.7, 4.8, 4.9, 4.10; INTASC 1, 4, 6, 7, 8, 8;  NETS-T 1, 2, 3
INTASC Principles

Interstate New Teachers Assessment and Support Consortium
 

	Principle 1:
	Making content meaningful
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of subject matter meaningful for students.

	Principle 2:
	Child development and learning theory
The teacher understands how children learn and develop and can provide learning opportunities that support their intellectual, social, and personal development.

	Principle 3:
	Learning styles/diversity
The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

	Principle 4:
	Instructional strategies/problem solving
The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

	Principle 5:
	Motivation and behavior
The teacher uses an understanding individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagements in learning, and self-motivation.

	Principle 6:
	Communication/knowledge
The teacher uses knowledge of effective verbal, nonverbal and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

	Principle 7:
	Planning for instruction
The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals.

	Principle 8:
	Assessment
The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

	Principle 9:
	Professional growth/reflection
The teacher is a reflective practitioner who continually evaluates the effects of his or her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

	Principle 10:
	Interpersonal relationships
The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well being.




ISTE National Educational Technology Standards (NETS•T) Performance Indicators for Teachers

Effective teachers model and apply the National Educational Technology Standards for Students (NETS•S) as they design, implement, and assess learning experiences to engage students and improve learning; enrich professional practice; and provide positive models for students, colleagues, and the community. All teachers should meet the following standards and performance indicators. 

1. Facilitate and Inspire Student Learning and Creativity

Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student learning, creativity, and innovation in both face-to-face and virtual environments. 

a.
promote, support, and model creative and innovative thinking and inventiveness

b.
engage students in exploring real-world issues and solving authentic problems using digital tools and resources

c.
promote student reflection using collaborative tools to reveal and clarify students’ conceptual understanding and thinking, planning, and creative processes

d.
model collaborative knowledge construction by engaging in learning with students, colleagues, and others in face-to-face and virtual environments.
2. Design and Develop Digital-Age Learning Experiences and Assessments

Teachers design, develop, and evaluate authentic learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge, skills, and attitudes identified in the NETS•S. 

a.
design or adapt relevant learning experiences that incorporate digital tools and resources to promote student learning and creativity 

b.
develop technology-enriched learning environments that enable all students to pursue their individual curiosities and become active participants in setting their own educational goals, managing their own learning, and assessing their own progress 

c.
customize and personalize learning activities to address students’ diverse learning styles, working strategies, and abilities using digital tools and resources 

d.
provide students with multiple and varied formative and summative assessments aligned with content and technology standards and use resulting data to inform learning and teaching.
3. Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society. 

a.
demonstrate fluency in technology systems and the transfer of current knowledge to new technologies and situations

b.
collaborate with students, peers, parents, and community members using digital tools and resources to support student success and innovation

c.
communicate relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and formats

d.
model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, and use information resources to support research and learning.
4. Promote and Model Digital Citizenship and Responsibility

Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal &ethical behavior in their professional practices. 

a.
advocate, model, and teach safe, legal, and ethical use of digital information and technology, including respect for copyright, intellectual property, and the appropriate documentation of sources

b.
address the diverse needs of all learners by using learner-centered strategies and providing equitable access to appropriate digital tools and resources

c.
promote and model digital etiquette and responsible social interactions related to the use of technology & information

d.
develop and model cultural understanding and global awareness by engaging with colleagues and students of other cultures using digital-age communication and collaboration tools.
5. Engage in Professional Growth and Leadership

Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools and resources. 

a.
participate in local and global learning communities to explore creative applications of technology to improve student learning

b.
exhibit leadership by demonstrating a vision of technology infusion, participating in shared decision making and community building, and developing the leadership and technology skills of others

c.
evaluate and reflect on current research and professional practice on a regular basis to make effective use of existing and emerging digital tools and resources in support of student learning

d.
contribute to the effectiveness, vitality, and self-renewal of the teaching profession and of their school and 
       community.
